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This report evaluates a remedial reading and 
mathematics after school program for 227 third, fourth, fifth, and 
Sixth grade students who scored at least one year below expected 
grade levels on New York City standardized tests. The program was a 
selected New York City, Umbrella program funded under a grant from the 
New York State legislature. The program also taught English as a 
Second Language (ESL) to 82 parents in the school community. 
Bilingual teachers from the participating elementary school were sent 
into both ccmmunity agencies and private homes where they held 
English language instruction classes for parents. The major 

-Chjectives ct the program were to help students in both the remedial 
reading and mathematics program achieve significant growth in their 
reading and mathematics skills and to help the participating parents 

. in the ESL program to improve their conversationa] skills in English. 
Ere and post city wide reading and mathematics standardized tests 
were used to assess the students® growth. A teacher made test of 
conversaticnal English as well as the New York City Non-English 
Rating Scale was used to assess the parents" improvement of their 
English conversational skills. The findings of the program indicated 
that the students" average growth in mathematics was 11.8 months for 
a ten month feriod and the average growth in mathematics was 11.8 
gonths for the same period. Alsc, dat@eccllected on the pre and post 
English ccnversational test for parents indicated that parents met 
the eligibility criteria of minimal competence in English. The 
appendix ccntains the Teacher Made Test of Conversational English. 
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Chapter I: THE PROGRAM ; 
Ps 
The T,E.A.T,H. Program had two major components in it. The first 


e 


component was remedial instruction in reading and mathematics to upper 
. 


elementary school students at P.S, 54 Brooklyn, This program, located 
in Bedford-Stuyvesant, was run on the basis of after-school small group 


\ 


instruction. Prescriptive teaching was used te identify the deficits 


and to plan remedial instruction according to the needs Of the individual 
eo ; , \ ~ > 
students in the program. Third, fourth, fifth and sixth grade students 
who scored at least one year below expected grade level on New York City 
Reading Tests were eligible to participate in the program, a 
After-school instruction was provided for two hours, one each of 
reading and math, All students who participated were enrolled for two 
afternoons per week. ‘The program was staffed with three teachers whose time. 
was split evenly between reading and math remedial Paberdecdon: The program 
served 104 students in the remedial reading groups and 123 students in the 


remedial math groups. A typical group would include from 15.to 20 students, 


one teacher, and an Educational Assistant. The ratio of students to staff 


> 


was low enough to allow an individually centered remedial program. 
Diagnostic testing by the teachers provided the préscriptions for specific 
tasks for each of the Spadantal 
\ The remedial reading and math programs were begun on September 23, 
1975,and continued into the middle of june, 1976. Because of a variety of \ 


reasons, some students left the district during the school year. Remedial 


activities included group and individual instruction in both reading 1d 


4 
\ . . : 
mathematics, Reading activities included word attack skill practice, 


readifig for main ideas, vocabulary enlargement, dictionary See e and 
silent as well as oral reading practice. Math activities taolsded a focus 
on computational skills, mathematical games, puzzles, strengthening basic 
math concepts, and practice’ with many math instructional aids./ *. 
x The seconds major component of this program focused on the teaching : 
¢ : ). 
of English as a second language to 60 parents in the school community. 
\ These parents were basically representative of the families in the school, 
and many of the parents of the children in the afternoon program of SN 
va instruction participated in the evening community based program. In this ’ 
component, teachers from the school who were bilingual and. who understood 
the culture of the Spanish community were sent into both community agencies 
and private homes where es ran classes of English language instruction 
for parents. The classes lasted 50 minutes, and three such classes were 
held on each of cab tadishes a week. A total of 82 adults participated? in 
‘ S 2 
this program during the project, which began in September of 1975 afd was 
scheduled to terminate in June of 1976. Fifty-six adults attended consistently 
throughout the year. » The Coordinator of both the after-school AeoNran and 
the evening program, Mrs. Hardy, WAS bilingual, and a. parent of long 


standing in the community. 


Two teachers were involved in the evening program. Class sizes 


‘ 


required 50%. for inclusion in the program. Each teacher met with three 


different groups each evening, going from location to location. Since the & 
; a 


: » 
program was community based, it was felt to be iffportant that the teachers 


’ 


go into the homes and provide instruction rather than ask the adultg to go 


to the school. Instruction consisted of oral practice of sentence structure, 


6 


grammar, and pronunciation of beginning conversational English. Group 
drills, individual work on language mastery, and homework assignments were 
a part of the program. R 
, ee, 

There were three major objectives of this project. The first was \ 
to help pupils in the remedial reading program to achieve ‘statistically 
significant growth in their reading functioning. The second objective was 
to help the strdents in the remedial math program to achieve statistically 
significant growth in their mathematics functioning. The third objective . 
was to help the parents who participated in the English as a Second Language 
program to significantly improve their conversational skills in English. 
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Chapter Il: EVAIWATIVE PROCEDURES 


The three major evaluation objectives in this program were: 


Evaluation Objective #1: Pupil participants in the program attending 
80% or more of the reading program sessions will improve significantly in : 


reading achievement above anticipation, as measured by. the pre-post 
administration of City-Wide Reading Achievement Tests. 


: Evaluation Objective #2: Pupil participants-in thé program attending 
80% or more of the mathematics program sessions wiN achieve a significant 
increase in mathematics achievement beyond anticipatign as’measured by the 
pre-post administration. of the Stanford Diagnostic Achievement Test. 


Evaluation Objective #3: Parent participants attending 507 or more 
of the scheduled parent sessions will improve significantly in conversational 
English as measured by the pre-post administration of teather made tests. 


The instruments used in the. program varied with each of the 
program objectives. For the first objective, the New York City-Wide Reading 
Test results of March, 1975 were used as the pre-test data and also the 
selection criteria, Grade equivalent reading scores were taken as reported 


to the District. All students who participated in the remedial reading 


r 4 


were post-tested using the March, 1976 results of the New York City 


\ 
\ 
of \ 
Reading Test as post dava. Data was collected on all students who 
% \ 
_participated, except in cases where students were discharged from P.S. 54 


\ 


. during the year, or were unable ty take the March, 1976 post-test due to 


— - 


illness, etc. 


While the original intention of the program was to serve 120 


students in the reading component, a total of only 104 students 


participated. Twénty~six of these 104 children left the district during ; 
thd year or did not attend the /program regularly and were consequently 
dropped from the program. Nine additional students did not complete the 
post<testing, leaving a sample of 69 atiuests with both pre and post test 
data available in reading. ,The data was analyzed using the historical 
regression treatment of "Real (treatment) Post Test versus Anticipated 
(without treatment) Post Test Design." . ‘8 

The instruments used in the analyadts of the mathematics remediation ’ 

. 5 - 

program, Evaluation Objective #2, was the Stanford Achievement Test sub- 
test in Mathematics. The pre-test data was drawn from the city-wide 


testing in March of 1975, and the post-test data was drawn from the city- 


wide- testing in March of 1976. All students who, participated in the 


mathematics remedial program were tested, except for those students who 


; 


‘ weré not in attendance on those dates. In this component -123 students <8 


were enrolled, twenty;six left the school during the year, and six students 


\ — 
\. ‘ ’ 


‘did not complete. the post-testing due to illness, etc. Pre-and post test 


information was available on 91 students, si ’ 
The instruments used in Evaluation Objective #3, English as a 


: Second Language, included a Teachér Made Test of Convetsational English, << 


’ f 
a ° ‘ . A \ Ay. 


YE OB Ms 
\ aad 8 * : es 


7s 


as well as the New York Oity Non-English Rating Scale. Both of these 
scales were administered at the start of the program in«September of 1975 
as pre-tests and again,in May of 1976:as post tests. Results of the 
Teacher Made Test and the Non-English Rating Scale eevevanniyeea using a 
veepvenatea t test on pre and post raw scores. While a total of fifty-six 
adults participated in the program during the year, pre and post test data 
on the Teacher Made Test of conwexeneional English was available on only 
>; ; (25 of the aes The adults responded poorly to the need to collect 
data, and in some cases refused to participate.in the post testing. 
Data rrom the Non-English Rating Scale-was available for fifty- 
sixjadults on a pre and post basis. This test provided a Sceaseieal 
| rating (A through’'F) of English language performance. Since the. pre and 
post data was in bi form of categorical ratings, a chi-square analysis 


S 


‘should be noted that the data available for this aspect of~the program was 


of shifts’ in-the ratings across categories was applied to this data. (It 


j substantially greater than that on the Teacher Made Test of Conversational 


English. , 3 


Chapter III: FINDINGS 


> » .* The data utilized to evaluate objective #1 consisted of reading 
Bey achifvement scores of elementary school aged children at P.S, 54 
‘ 7 * its : , ’ 


* * 
‘ 2 1 v , 


Brooklyn... Table 1 presents.a summary of this information on reading 
hi boner es “ 
' aehievement. \ . i 


-8- 


4 a ° 


“ Table 1 - Summary of Grade Equivalent Data on Reading Achievement 
‘on Pre-Test, Anticipated Post, and Observed Post. Test Scores on the 
New York City Reading Test. 


Pre- Antdeipated Observed sh } 
Test Post-Test Post-Test Value Level of Per Cent 


\ Group -N Mean Mean ‘\, Mean of t Significance Attendance 
Gme Grade 92) 1p (2.52 © 2960s al Gu7ah a ot 507 Gt Olas 50 6 
Graded 2) 3.40 3/81 5.03 ° +7.148 Sous 92.2 
I Gpade 5 21 3,85 4.20 Pe eben! 90.2 
Grade 6 11 4.28 4.63 5.51 +11,054-< 01 91.2 
ALL 69 3.47 3.86 4.88. +10.874 sone ‘91.1 


It can be seen from the above data that. the students presented signi- 


~ 


: ; Bi : core Lap Filet - SN 
ficant growth in reading, both as a whole group, and what! the \stuidenrs were > 


grouped according to 75-76 grade level. Is should also be noted that the 

\ Pies ) ) 
attendance was quite high; 91.1% of all possible sessions were attendéd, * The 
average gain in reading achievement from March of 1975.to March of 1976 was 


+ 14.1 months. 6 sot 


-Table 2 presents a summary of this information on evaluation 


we 


\ wns ¢ G 
objective #2, a significant -increase in mathematics achievement scores. 


Table 2 - Summary of Grade Benin Data on Mathematics, Achievement 
on Pre-Test, Anticipated Post-Test, and Observed PosteTest Scores: ‘on the 
Stanford Achievement Test. : 


4 x 


} ae pres Anticipated Observed 
zB Test + Post-Jest Post-Test, Value Level of Per Cent 
co Group N Mean Mean Mean . of t Significance Attendance 
| Grade 3° 22-227 2,63 sisi 410.694 01 89.7 
; ee a oie 
Grade 4 26 «3,29 3.68 | 4.63. -#11,847 £01 91,2 
Grider 27 dike BY7BN es ASE +13.284 01 91.0 
1‘ Grade 6 16 4.03, 4.35 4.96 + 5.933 01 UO Musial 
? . / ceed. 4 ; 


ALL fSOilur 6222 »..3 96 "4,40 +20,489° Ol 90.6 


-9- mula 


The above data suggests significant growth in mathematics achievement 
for all pupils who participated, as well as for each grade level. The. 
oe , average gain-in mathematics) achievement was 11,8 months for the period from 
March of 1975 to March of 1976. it can also be noted that the. levels of 


reading achievement for comparable groups were higher than-the levels of 


achievement: in mathematics, The very high levels of attendance, 90.6%, 


~ 


_ speaks well of the students ' neaatton to the program. f Sort 
] . ‘Table 33 presents the results of the data analysis related to 
evaluation objective #3, the growth of skill in conversational English on 
“g : ne = a a 
the part of parents in the evening program. for simplicity both the 
results of the Teacher Made Test of, Conversational English and the Non- 


’ English Rating Scale of the City of New York are presented together in ; 


thig table. » .° {. 
; My 
: Table 3 - Data on Parent Testing of Competency in. English as a 
* Second Language. - s 
ifr re \ + Calculated yan 
_—. ’ Statistical ° Value of Level of aff" 
Type of Data N Measure Used Measure Significance / 


SEO eee ee ee ae 


1. Teacher Made Test 
of Conversational 


English Uneasy ues EXbeB ES + 7,287 01 / 

2. Non-English Rating y ; 

Scale of the City of #2 ~ 
New York 56 chi-square +23.017 601 \ 


Tabte 3 indicates that significant results were recorded on. both 


instruments which were used to measure the growth on the patt of adults 


~~ 


in English language usage. It should be noted that, the Teacher Made Test 


of Conversational English, while containing a total of 92 items, remains, 


. 


f ; ; ’ ; 7 Xi 
. = Hove M 
Feisty +e . ef i k / y me | g 2 i 


ed oe | bg ay 
» sl as ee era ieee, ‘vias 
4 5 an 3 \ ” ‘ * 
yg 6 i } i \ x > a 
-10- eee 
J . 
¢ ; ca 
° an unstandardized: instrument, This instrument appeared lepgfhy to the ° «+ as 
' ed > $ : 
r adults, perhaps explaining why so few of the adult ompleted the testing = 
on both a pre and post basis. The second inStrument, the Ne@ York City Ae 


Non-English Rating Scale, presents much more substantial data, and is 


ifs used in evaluating English language cofipetency on a much wider basis. - 


In general, this evaluator would rate the facilities and the 


: materials utilized in this project as excellent. The afternoon program 
. , : 
-of remedial math and réading instruction used: three regular glassrooms’ in 


P.S. 54, one of which was a mathematics laboratory. . There: was qn abundance 
* NN ey 


of remedial materials in both reading and mathematics, both CrmesGoute f 


prepared as well as teacher made materials. The evening 


— adults also had more than a sufficient amount of materials. A 
; vege ~ 3 : 5 > 
This project is certainly meéting the needs of the target population 


7 


of the proposal. The students inthe afternoon program presented evidence = 


of both’ reading and mathematicS retardation as called for in the propogal, 


. The pupils served were certainly eligible for the remedial program. . there © + 
appeared to be a degree to whien’ the program did not meet the projected 
ny . . ¢ v: ae ’ ; 
120 students in the afternoon remedial program, since only 104 studerts 
participated in the remedia| reading component, while 123 students did + : 
i < ¢ i 4 2 < C 


“ 


participate fn the mathematics program... . - 


The attitudes of both the students and teachers who participated ° 
in the\after school remedial program were encouraging to this observer. | z om 


A great deal of work went in@o keeping the attendance of the students high, - , 


, A 


and part of the success of the program has to be attributed to the fine 


\ EAS ‘ ‘ 


eae » efforts of the Project Coordinator and her abjlity and her wildixandes to» 


€ - - . 


| 
lf . work with the parents and the children in this program. , fer bilingual 


background, 


community, 


proposed program and the program which was 
The progrgm is. certainly serving the. needs of 
tor whi 1 was designed, 
In the eveni component, “the evidenct 
i participated during the year. Data was 
) basi or out of 60 ises called f 
r t 1 program clear the projected 
e evaluator it 3 easy ») ascertain that 
‘ ility criteria of E 
eit par t att te oward this component were 
were enthusia r heir désire become om 
i tude pt { 
y ! ) ‘ p i il “00 
‘ t c wer’ 
; " 4 
W rf 
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were 


and the 


very 


fact 


that 


important. 


she 
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knew 


There 
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so much 


ot 


the 


culture 


ind the 


were few discrepancies between the 


observed by 


the 


Sper 


suggest 


1} 
collect 


gr int 
goals. 
the 


except 


this evaluator. 

ific target population 
s that 82 separate 

ed on a pre and a 

he proposal, This 


From the 
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ional. 
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field visits 
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participation 
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conversational Spanish while they are not of Spanish heritage and 
culture. This did not appear ko this evaluator to be seriously damaging 
the program. Additional host homes for the evening component were also 
provided this year, as per the recommendations of the last evaluation. 
Finally, better publicity and dissemination were recommended for the evening 
program. This was met by coordinating the evening program with several 


community agencies, and the fact that 82 parents throughout the year 
y 4g i 


participated in the program attests to its successful publicity. 
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Chapter IV: “SUMMARY OF MAJOR FINDINGS CONCLUSIONS AND RECOMMENDATIONS 


The statistical evidence reported in this evalyation supports the 


conclusion that this project was his successtul the data suggests 
t } & 


idemic growth in readingyand mathematics, functioning, The 


iverage growth in reading w +l months for a ten month period, Tt 


1 ‘ t the 
rica 

ind 
HG 

he groups. 
the forage 
ssful i 
eadi ind 


mount Oj 


would make 


Sone 


aie 


“ 1, It would be recommended that a fourth teacher ‘he hired for the 


~ 
\ 


after schodit.program, so that there might be two reading ,.teachers and two 


Thé-target population would then increase to’160 children 


math teachers, 


SS tter-the-next school year for both reading’and mathematics instruction. 
1 reading specialist,with experience 


the fourth teacher, 


The addition of 
the fifth and sixth grades, would help to round out cule teaching staff 


in 
of the afternoon program. 3 7 
> whe ea 5 ye Eee th. ar E . 2 : 
. While this program:presented significant data in reading and 
Since 


mathematics, it appeared to take a toll on the teachers involved, 


' 
s 
seemed that to work four 


< 


taught all 


it 


all of the teachers who warked in the after school program were community 
occasion 


n 


day, on 
staff to the litmtt-of their ener 


teachers who had 


le 


ifternoons; was pushing: tl 
1 : 1. 3 : } 
the target population was set.at 160. children, with each teacher 


tra 
limited to working only 


Perhaps if 
serving forty children, the. teachers should be 
two days per week in the after school program. This’ would requird four 
teachers for each oft two sets of' days, or eight teachers. It might\also 
' % ; 
: s 
‘ be suggested that some students would respond well to female teachers’, 
ind if Security was not,a problem, perhaps some female teachers should be 
récruited for the after-school program, ‘ 
; ’ 
3 s, he evidence from this comppnen Iso, suggests that greater 
€ yts shoul'’d be made to encourage Sth and 6th grade students to partic ipat¢ 
\ ‘ 
sit the degree of achievéeme reased as the students ppproached 
the sixth grade 
5 Hit mula seem logical to recommend that e reading program should 
x Z ; + 
be t ed more, and attempts to bring that population up to the target 
population should be made. his would probably require more time from the 
‘ 


lo 


silee 


Project Coordinator, and ghe recommendation that she be used an additionad 


hour each day is suggested If and as the project grows as a response-to-———_ 
its success, the need for coordination with communityprograms and with 
eS 4 
parents will become greater. 
The evidence trom the evening components of teaching English to 
Spanish speaking adults in their homes appears genuinely positive 
Statistically significant positivé shifts in. the ltaiguage skills of the 
a - 
parents in English usage were reported on two instruments. Both data . i 
{ 
analyses reported significantly positive shifts at the .01 level.» It was 
h evaluator's conclusion tha} this ement of ommunity based English eer 
' . 
S a Second uage prog? ) truction did much to maintain Sipe 
communi In betwer irge numbs mmunity families and the hool, 
, 
\ 
he su ssful ( “apy | ro recommendation that this 
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community project.- While her time appeared stretched in many directions, 


y 
the coordinator seemed uniquely competent in/understanding the community. 
/] 


vA 
Beingbilingual herself, a-very strong re¢éommendation is made that she 


/ 
should be given more time to devote to/this combined project which seems 
/ 


to be so appropriate for both the sohool children as well as the adults 
in this community. 

+ In conclusion, a very Strong recommendation for continuation of the 
project is made, with the/recommendation also that this model project be 


‘ 2 < 
duy sated and expanded /if at all possible. 


‘ . 
-l6- } | 
/ | 
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MSACMSR MADE TEST OF CONVERSATIONAL ENGLISH 


T.2.A.T.H. PROGRAM . ; 

195 Sanford Street y hrs. Carmen Hardin 
Brooklyn, Nw¥, 11205 , Coordinator 

Ctass Name 


Reading Inventory ° 


Grammar 
Tete a very vod boy. (is, are) : 
?. Bgbent end. Mary going to school. (is, are) : - 


+, They very happy. (isn't, aren't) 
4. She ” foing to the party. (isn't, aren't) 
5. dohn : very smart. (were, was) 
4. We soint home. (was, were) 
7. They going to play baseball today. (wasn't ,weren' +) 
8. Jorn orying. (wasn't, weren't) 
_ 9. John 190 Hart Street. (lives on, lives at) 


10. She Fulton Street. (lives on, tives at) 


11. Do you have ,° hoys? (to, two, too) 


12. I will go » (to, two, too.) 


Rice He all his homework. (do, does) , 
14. What you enjoy? (do, does ) : 
15. Yolanda __nine brothers. (has, have) 
16. Peter and Robert three dollars. (have, has) 
17. Mary ‘ like Robert. (doesn't, don't) : 
18. What you like? (doesn't, don't) 
19. I very old. (am, is) 
20. Mike ten years old. (am, is) 
PAST TENSE SHOW the past tense of the following preserit words. 
Present _ Pastor 
1. cry \ 
* 2. work \ age 
3. run ‘ l 
4, jump ay 
5. walk 
i ‘ : & ¢ 3. ¢ 


Pag? 2 > hat asst 17 b. 


List the Months: List the months of the year in order. : 


ae oO a, 
2. 6. 10 
apenas eNO! ATS hn IS hp Mines Neale SEN I I Sr 
Geman : DiNieetns a 
a, Suey RON 
List your hor: address: 
Li>* the seasons of the years : 
1. 2. i , 3. _4. ; 
“Write two telling sentences: 
dts b 
26 
‘ 
Write two asking questions: 
5 » 
Ue Ly Ne 
. ~ 
2. 
} \ ; . 
Complete the following in order to make a sentence. 
1. Where are : . < 
: - ee 
2. John is ean : 
Change the following words from singular to plurals , 
1. work 4. coa't., 
PAO) sta hae 5. man ae 
3. ball ues 
CONTRACTIONS: Write a contraction-for each pair’ of words. 
1. He is 3 
2. They are be i 
3. I an not Feria dks 


4. Would not 


5. Have not 


” 
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Change each sentence to make it correct: 


“. 4. he is nine years old? 
2. robert and mary is happy 


1 


3. how.is you doing 


4, Do you like mi friend? 
5. i is tree years old? . 


Write a letter to 3 friends 


i ? 


Reading Comnréhension 
John walks five blocks to school eyery day. He likes schoo] 
very muche His best subject is social studies. He does not like 
math. John's favorite teacher-is Mr. James. Mr. James is a very. 
tall man. John always gets a lot of homework every night... . 
When John comes home from school, the first thing he does is 
to drink milk and eat cookies. Then he does his homework, , 
Answer the following questions: 
1. What subject deesn't John: like? 
2. Does John get homework every night? 


3. What is the first thing John does when he comes home from school? 


MATCHING COLUMN I COLUMN IT i 
1. blue : a. a drink - 

2.. Brooklyn b. a weather condition 

3+ sofa , c. vehicle ‘ 

4, juice d. a part of the body : . 
. automobile e. to buy food at 

6. Blbow f. a color 

7. supermarket g- a borough ofiN.Y. City: 

8. breakfaat h. a meal ; é 
9. baseball i. furniture 


10.snow_ \ j. a game 
zi . 
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ORAL COMPREHENSION -- TEST PICTURE 
1.\What is the red building? 
2. Where are these children zoing? 
3. What is. the lady doing? 

4, What is on top of the school building? 


5. What is the man driving? j ; 
VOCARULARY ae 
1. Tuesday is (a) a house, (b) a day, (c) a month, (d) a color. . ¥ 


2. Morning is’ (a) @ friend, (hb) a time°of day, (c¢) an animal, 
f (d) a kind of weather. ‘ } : 


ay Snow is (a) Rota (o) hot, fc) warm, (d) sunny/ 4 
4. & doctor ic (a) a lawyer, (h) a factory, (c) helms sink neaple, 

(d) is a nurs? 3 f 
ea peta (2) delivers letters, (b) works in #4 réxtaurant, 

(c) teaches’ in-school, (d). works in a hospital. 

6. Noon is (a) 3 AM,. (b) 7 PN, €e) 12 o'clock, (4) 2AM. 
7., A man is (a) a car, (b) a person, (c) A bwilding, (4) a ahaa 
PB, wars are’ for (a) seeing; (b) smelling, “(c} talline, (d)hearine. 
9. The h@ad of New York City Government is called a’: ‘ : 


(a) the Kine, (b) the Governor, (ec) the fayor, (d) the President. 
, ay ‘ 


10. A smiling child is (a) sad, (b) frishtered, (a) hic, Ciao 


(A\ henny. 


